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1. Introduction  

This report is a product of a review carried out by a review team from the Education 

Improvement Branch (EIB) at Yeronga State School from 27 to 29 July 2020. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to implement in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the EIB and reviews for Queensland state schools please 

visit the EIB website. 

1.1 Review team 

Laurelle Allen   Internal reviewer, EIB (review chair) 

Anne-Marie Day     Peer reviewer 

Paul Herschell   External reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
https://schoolreviews.eq.edu.au/Pages/default.aspx
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1.2 School context 

Location: Park Road, Yeronga 

Education region: Metropolitan Region 

Year levels: Prep to Year 6 

Enrolment: 787 

Indigenous enrolment 

percentage: 

1 per cent  

Students with disability: Education Adjustment 

Program (EAP) 

percentage: 

1.7 per cent 

Nationally Consistent 

Collection of Data 

(NCCD) percentage: 

6.7 per cent 

Index of Community 

Socio-Educational 

Advantage (ICSEA) value: 

1131 

Year principal appointed: 2020 – acting 
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1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, two deputy principals, two Heads of Curriculum (HOC), Early Childhood 

Development Program (ECDP) Head of Special Education Services (HOSES), digital 

coach, teacher librarian, Business Manager (BM), 37 teachers, four specialist 

teachers, eight teacher aides, 59 students, guidance officer, chaplain, three 

administration officers, schools officer, seven cleaners, tuckshop convenor, previous 

principal and 18 parents. 

Community and business groups: 

 Two Parents and Citizens’ Association (P&C) members, principal Yeronga State High 

School, principal Graceville State School – Curiosity and Powerful Learning (CPL) 

school, director Early Learning Centre, staff member and Yeronga Outside School 

Hours Care (YOSHC). 

Government and departmental representatives: 

 Councillor for Brisbane City Council, State Member for Miller and ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2020 Wellbeing Framework 

Investing for Success 2020 Strategic Plan 2017-2020 

Headline Indicators (May 2020 release) School Data Profile (Semester 1 2020) 

OneSchool School budget overview 

Professional Development Plan 2020 Curriculum planning documents 

Digital class data walls  draft Inclusive Education Framework 

Classroom displays Sample student reports 

Student work samples School newsletters, website, Facebook 

School Opinion Survey Roles and responsibilities statements 

Responsible Behaviour Plan for 
Students 

Yeronga State School Inquiry Learning 
Framework 

YSS State School Pedagogical 
Framework 2017 

School based curriculum, assessment and 
reporting framework 

Yeronga State School DATA 
Framework 2020 

Yeronga State School Responsive 
Mathematics Framework 
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2. Executive summary 

2.1 Key findings 

A learning culture of inquiry that values curiosity is pervasive throughout the school.  

There is a collective belief that every student is capable of achieving and making real world 

connections when challenged to take risks in their learning. All students are valued and 

praised for the active contribution they make to class learning.  

The school focus on inquiry and collaboration is building a sense of team.  

The school is characterised by distributive leadership and shared decision making. Roles 

and responsibilities of teams and key personnel aligned to the school priorities are 

documented. Leaders articulate a plan to build collegiality across the school through 

scheduled opportunities for intentional collaboration. 

The leadership team is driving school improvement that is building a culture of 

inquiry and innovation. 

Creative exploration and independent learning are promoted and valued. Teachers and 

leaders express commitment to building a culture of inquiry across the school. Staff 

members express a general understanding of the improvement agenda and articulate that 

the school has an overarching focus on Curiosity and Powerful Learning (CPL), inquiry and 

digital technology in addition to numerous areas of priority. Staff members have a varied 

understanding of all elements of the Explicit Improvement Agenda (EIA). A sharp and 

narrowly focused EIA is developing.  

The school has high expectations for student learning and engagement.  

Quantitative targets are established for each action within the Annual Implementation Plan 

(AIP). Staff members express confidence in the positive impact of CPL, inquiry learning and 

Bring Your Own Device (BYOD) on school improvement and student learning. Leaders 

acknowledge that developing data sets to quantitate the impact of these processes and 

strategies is challenging. Processes to regularly measure improvement are developing. 

Meeting individual students’ interests, aspirations and motivations is a driving force 

behind the introduction of the CPL model.  

The school has a draft Inclusive Education Framework and leaders recognise that the 

transition to an inclusive education model is emerging. The framework provides a list of 

academic and social support to be provided to students across the social inclusion groups. A 

comprehensive school-wide inclusive education plan that includes strategies, targets, 

timelines and professional learning is yet to be developed. 
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A collaborative approach to planning ensures the curriculum is aligned to the 

Australian Curriculum (AC) and adapted to meet the learning needs of students and 

local school context.  

Teachers have developed high levels of skills and capabilities in developing teaching and 

learning strategies based on CPL and inquiry learning. Planning processes rely significantly 

on the expertise of Heads of Curriculum (HOC) to ensure required AC content and standards 

are taught and assessed. Many teachers express a desire to further develop their 

understanding of the AC in order to effectively align the AC with the school’s pedagogical 

approaches.  

All teachers work to understand and use the agreed pedagogies to maximise student 

learning outcomes.  

Teachers participate in professional triads led by instructional leaders. These scheduled 

opportunities for intentional collaboration are providing opportunity for observation and 

feedback from colleagues in addition to coaching. Teachers express enthusiasm for 

opportunities to gain feedback regarding their practice and indicate that further opportunities 

for formalised observation and feedback would be appreciated.  

The school has a sequenced plan for curriculum delivery that supports consistent 

teaching and learning expectations and provides a reference for monitoring learning 

across the year levels.  

Leaders articulate that there is a systematic approach that includes precision of curriculum 

planning, intentional collaboration and alignment of pedagogy to engender student success. 

Teachers discuss clear expectations of leaders that are underpinned by the pedagogical 

framework and curriculum plans, and that lead to consistency of practice.  

School leaders recognise that a highly effective teaching team that confidently and 

consistently leads an inquiry approach, is key to deep student learning.  

Research-based teaching practices sit at the core of the whole-school approach. School 

documentation identifies that Hopkins and Craig’s1 CPL is at the heart of whole-school 

practice and professional learning, and that this enables them to achieve their moral purpose 

‘to create literate, numerate, and curious learners’.  

  

                                                
1 Hopkins, D., Craig, W., & Knight, O. (2015). Curiosity and Powerful Learning. McREL Australia. 
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2.2 Key improvement strategies 

Collaboratively refine the EIA to provide a sharp and narrow focus that further builds the 

inquiry culture of the school and promotes high expectations for student learning outcomes.  

Develop and implement methods to regularly measure impact of key improvement 

processes and strategies upon student learning, and share with the school community. 

Develop a school-wide inclusive education plan that includes strategies, targets, timelines 

and professional learning.  

Deepen teacher understanding of the AC, to collaboratively develop locally relevant units of 

work incorporating the general capabilities and cross-curriculum priorities.  

Implement a schedule of observation and feedback that builds teacher practice and quality 

assures implementation of the agreed pedagogical practices.  

 


